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Ever y thl r Frequent taking of t essncds tceoot
giving grades, bad r el atteiaocnhs-

h asn Koni n ers, experiencing violent be
gossipingal Iniame, insul ting,
f eel | e o) ri di-bwlte al so from teachers.

probl ems beiidg,.i
not being tak

and teach
Every secon

Il N Konin

f eel l!) | ciondi

ui cidal .t mMough

the survey on feelings of safet



The scenarios for educational activities were developed on the basis of

The Unspiration Pack is a publICatl0mateflqllsgqllectedand\glelyeilopeddurlngtheprOJect “r o
of therpject Scahiaceft our dHeawms The SWOT analysis of remote educa
not to be lon®ly at school probl ems resul tei regl ufcrad m orng meets pec i
of building and maintaining relat
Diagnosis of the feeling of saf e
schools, which indicated the | eve
students, teachers and parents an
Ut is intended to Hoswetrot lhee Igmre istTidviopd | s , and |l oneliness by students, teach

teachers, students and parents to i mpl eimeent a@nNugemst Iy DT e

change in teaching and working methodsTQ?mtee(f‘mstWPrrH‘p mbth the design t
. . . . . r-oroject chal e,nges c.onductin
ving school rel ationships Iin residenti ﬂp Jmot nd hy [ g

: : : ; ] ) oup of eC|p|ents to under st and

education settings using Design Thlnklngouec_tedmatmon and discoeeafihngg i

q possible solutions, designing and

@ ..® Udentipcation of concrete practic

king with |l earners during trainin

in specinpc competence areas.
.

. The plannaAed M ceffetheoproject called "
Y Dreamdow not to be | onely at school”
Ut contai ns esdcuecnaatriioonsalf ocarct i vi ti e s QT Mmelwa tfiod Mshialhs met hods of cooperat.i
that have: projects facilitating the | earnng ng
. . relations obm@nlmo emts facilitatin
Facilitate |l earning about each other's needs, bmlc‘3 p r?r' , ) . .
. . ) 0 ]peeds and relatlonsh|p buil ding i
i mprove relationships between al/|l member s o the school Com-
munity
Reduce feelings of | onelérxrpesienaosdcurity and stress
in the |l earning process.
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made jointly by the entire school cC ommun
masters, dteak,hi ssghool emplmd emar, e rsttsu,d eann s
qguestimntshe recruitment form.

A group of 25 people worked on the innove
parents, teachers, school management stafrF
rid4tyw, Town Hall in Konin, experts of the
and expeet KonfntBocial Coomerative Spek

The team wor kbeeds iwgint hT htihnek i ngi mea hotdr, u avth il rc e

cess to generate and i mplement creative s
The aim of the project "School of Our Dreams - How not to be lonely at  school?" Thproject "School-Hoiv ®ot DoeBméibohé€l'y was
was to develop, using the design thinking method,  innovative solutions ded by tFiena&EnG al Mech@®ni san ® O0tlHe from th
(me-methods, tools, forms of work, processes, work programmes or projects) get. The EOG Funds represent the contrib
to implement education based on relationships  and empathy, in one Norway to creatingvea agmwde einnc Icuosnipveet iBur ope
of the schools in Konin -theK.K.Baczynski Secondary School No. 2 in Konin
The project was implemented as part of a broader initiative called 'School of
Our Dreams', which was initiated at the lev el of the entire city of Konin in 2019 Activities implemented in the project are
by the Youth Cultural Centre in Konin in partnership ~ with the Konin City Coun- surveys on feelings of safety and | on
cil, education innovators, teachers, parents, students, educational and cultural parents and teachers -SepKembrers2@®l)s

institutions and non -governmental organisations. More about the initiative a training triop t o Nor way c hedl b ASp( 6

here: School of Our Dreams. tember 2022)

The project 'How not toi mpel érmemet gd aiy stctheoCP{ gaEFUcati on workshop in Kay n20(2No)v e
Konin, the Teacher Training Centre in Koninte€$hien&olnh& da&Vs&lcdmad ome tohfo dgp@i- scho
TRUM Social Cooperatives aand eNdeuwsacthiooon alASa gef\W@salyo wor kshop to disseminate the de
specialising in designi-hbgteedecafAponhl 2p2Bdcasdédpel community of uBec@a®@ad8)y School

cemhbe 2023. Educati onal Congress (October 2023)

gt involved relationships bet weeanomeaunbietrys: of the entire schoo

teacher s,anpdarseemutdsent s. The decision to participate in the project was .
2
P




At School of Our Dream, we start from the premise that education is

about relations. Relationships involve the whole school community. Pu-
pil-teacher, pupil -student, teacher -teacher, teacher -parent. It is about getting
to know each other, each other's needs and emotions, shortening distances,
partnerships, respecting rules on the basis of mutual respect, empathy, sub-
jectivity and tolerance, non -violent communication.

Relationships established with a positive adult, which in this case is the tea-
cher, allow pupils to grow in an atmosphere of safety and acceptance. A sense

of security in the relationship is essential for the formation of self -esteem and
the ability to buil d relationships later in life.

Relationship -based education means a sense of security in the relationship,
the psychological, physical and social well -being of the whole school commu-
nity, which further translates positively into didactic and educational an d social
outcomes. It is a better understanding of all the participants in the relationship

and therefore the ability to offer each other more support.

It's more openness to finding solutions in difficult or problematic situations,
because there is no fear . A greater openness to share ideas regardless of diffe-
rences in experience, age or position or role. Higher self  -esteem among pupils,
greater cognitive curiosity and internal mo - tivation for self -improvement, as
well as a better understanding of the lear ning process and thus achieving
better results in learning.
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Destroy the relationship

unwillingn ess to understand the
needs and the emotions of the stu-
dents, the causes of the problems
focusing only on covering the ma-
terial

one-sided demands for respect,
ignoring the boundaries and needs
of the other pe rson

lack of trust
failure to respect the rules

negative attitudes towards other
people because of their characteri-
stics, values, choices, weaknesses
or strengths, lack of acceptance of
individuality, otherness, exclusion

pressure of inadequate demands,
demanding the best performance
from everyone in everything

creating a sense of shame, con-
stant tension and fear of making a
mistake and being punished, a
constant feeling of insecurity

language of criticism that violates
the dignity of the pupil and creates
pressure, reporting the result in an

Build a relationship

empathy, getting to know each other,
each other's needs and emotions, fo-
cusing on supporting students in their
individual development

mutual respect, respect for each
other's boundaries, respect for each
other's rights and needs

trust
respect for the rules

acceptance of other people, their qua-

lities, values, beliefs, life choices as
well as their strengths and weaknes-

ses, acceptance of individuality, diver-
sity, inclusion of

mobilisation on the basis of appro-
priate requirements, proportionate to
the individual's abilities, needs, adop-
ting a positive approach to the diver-
sity of results

allowing mistakes to be made and le-
arning from them, giving a sense of
support and influence by being able to
correct mistakes, a sense of security

A language of support, respect and
appreciation that creates a sense of
security, the use of elements of forma-

uncritical, unreflective, coarse, in-
strumental manner, disempower-
ing treatment of the person being
evaluated

pointing out mistakes and overloo-
king what is good, resulting in a fe-
eling of still being inadequate

comparing a pupil's performance
with that of other pupils or a more
or less defined benchmark or stan-
dard, promoting competition be-
tween pupils, valuing pupils as hu-
man beings on the basis of assess-
ments

building authority on the use of po-
wer and control, intimidation by
means of orders, prohibitions and
frequent control, punishment by
assessment

limiting students in their actions
and directing everything from
above, not involving students in
decision -making

imposing one's own way of thin-
king and acting, rigid schemes and
norms, unambiguous interpreta-
tions and solutions, lack of appre-
ciation for original ideas and
approaches

tive assessment with the active partici-
pation of the learner enabling him/her
to acquire self -developmental compe-
tences by reflecting on his/her per for-
mance

pointing out what is good, building the
pupil's sense of self -worth

comparing the learner's achievements
to their own past achievements, infor-
ming them of their progress and poin-
ting the way to fu rther learning

building the teacher's authority on
partnership and support for the stu-
dent, shortening the distance

giving pupils a real space for indepen-
dent creation, action, co -determina-
tion in different areas

enabling creative freedom, discover-
ing the world, creating and implemen-
ting one's own educational projects,
valuing non -schematic interpreta-
tions, solutions, supporting diversity
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a sense of emotional vulnerability emotional security
feeling of loneliness sense of belonging
lack of self -confidence and confidence in life confidence in yourself and in life




An innovative solution i n-whhaet Ddecse sg nt hTahti nakcitnuga Iplryoc e s s
mean? The answer is simple: it is a solution that intr
and unique to the existing way of working.

This could be:

new process,
a new working method,
new tool

new service,

new space.

/(f R

Anything that helps to make a |l asting change ®and

way. dt' s-oRosohubinen or a repeat of what wg,’,v

somet hihmg has the potenti al to make a real ga
. . . %

more, it is feasible and scalabl e. “‘

Why is such a solution so important today?:\

we need new ways to solve problems in schoo

An innovative d&ediugn otnhiimkitrhgg process 1is soet

us think outside the box and | ook for new gm\s

change the way we work, think and act




The project team, which went through the entire design process, consisted of

25 people, including pupils, parents, teachers, the managerial staff of Il Liceum
Ogol noksztat cagce i moinKoaimeniployBes ofzhg lealikg e g
authority - the Town Hall in Konin, experts of the Teacher Training Centre in
Konin and experts of Konin's Spektrum Social Cooperative.

The design process was led in Oslo by educational experience design trainers and
consultants Mitch Whitehead and Nikki Michelle Soo from Newschool AS and in
Konin by Agni es z-&rdinaterofl Yeuthiamd Weedtiee PiGjocts from
Konin City Council.
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Iheh I&esngn IThnng ng !worl]mleitnng)dme{)tfhcddes-i gn
whi ch, in a structured process, all ows cr
and i mplemented. The basic principles of

ar e:

O@USer?focus (understanding the user's r
needs) ,
@Qnt_erdisciplinaraytttehalem [rl @olke mgf rom m

Ppr oc € sSs

and frequent
feedback

hypot hes
from p

® Experi mentati on
totypes and gathering

The design process started during a workshop in Oslo. We spent a whole week
learning:

How stool ve probl ems eFectively,

How i mportant it is to work together
muni cat e,

How i mportant it is not to move qui ck
understanding the problem at hand, t o

ted.
maddi ti on:

tdhse ch
action

face
joint

We buil't a
a foundati on

t eam,
for

ready to
further
We devel oped knowledge, understanding
thinking process,

We started the

and turning initial

design thimkoolgl epmoage s
ideas into real s
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Among other things, we wondered:

How to work on the quality of relationships?

How to reduce students stress |l evel s?
How to build the sthdestashsmasebefnwdr

How to assess diFerently in order to r

numeri cal assessment?

How to communicate in an appreciative a
presscureeating | anguage?

How to make | essons engéagaegirng hamd biomrti enrgé

After analysing the results of the wor ksh
5 problem areas that we wanted to work th
t hi nki ncgespsr oo n Konin

RELATYONS
STRESS
LOW SEISHFEEM
BORUNG LESSONS
ASSESSNENT

strohal




At the beginning of November 2022, we were alrea
barked on a-momitmt jPeaavearry to pnd solutions to the
we had depned in Oslo.

To get the journey oF baoaraebuved gtuesti wasasked

what is our WHY?

What are our aims and obj
What does success | ook |
What are our roles and re
How do we want to work to
What is most important to
To whom are we accountabl

Ficel |l ages depicting the resulf?‘

o

Lontgerm i nvest ment
Wor dsmiths
Stress and full stop
Dream Team
Sense in a relationship
Udn our project, teamwork and good cooperation|
The design thinkirgpgpmagcene,i $Soa yohalnle
other in dicgcult moments. Design Thinki
the involvement of di Ferent skills and
nal commitment in the creative process.
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Therefore, in our teams, before enteri Al tihough =tihesie ispve =sitiageis hawve lta | specinc

rules of cooperation sign Thinking, it is common to someti mes
) backwards in tWwe mpmawyceebur nsttaogesarbheeaus
Helping ourselves to tools something new we have | earned, somet hing
Groups carry out tasks between wor the time, or because we would |ike to go
Recoerxdperi ences and document concl uSESEEEEEEEIEENEaECINeE0 N RIRGRVEE RS SRR NN K S O EROS SO
Upl oad completed reports to googl e from project. to project
Together we analyse, interpret and
We al so established an additional rule that we give ourselves appreciative fe-
edback using two phrases: Un Fhe.process, we often wepsdaddFebeank th
beginning of each workshop. They hel ped u
You di dd segowd ce to the group when yowhich in turn allowed us to work more e
What U would like to see more of is.achieve betTheart 'rseswhiyt si.t' s al ways worth t
and chackht the beginning of a Design Thi.
nrst workshop with a question: What was vy
Thus prepared, we could begin our work.tgubewroéédé)gy@rpa Spegler@“ergtﬂhe%pDeSi9”
Thinking process, which allows us to follow a series of steps to develop new
solutions in vesppmebltéeohal pengefamdecphWesgtarted designindg MPAW HSIGIAT ttH@dIntsh ewiw ohr k
ses: we | earned about better depned probl ems
thisation.
1. Empat h-iwhd ch involves understandi ng pausrerrmmnrerendisy expectations
and problems through observation, intenrviews ~and 'research.
2.Depn¢the problem to be solved, fmadnm:0vi the Basis of Utthe Sin
ti on eccaled.
3.U0Udeatziionnvol ving generating multiple ideas fcor scoclyving a ' 'prokbl ers

and then selecting the best one.
4. Prototyipnwgl ving the creation of a pt%btgﬁiyspiengc’freaqusierleesCtuesd t'odebae attentive an

to tgst Pts functionality. ) thetic and engaged. Someti mes we are par:t
5. Testilhng t he | ast pha!;estadpwotbtylper\swﬁboapgtaln
feedback and i mprove the solution.

One of the methods of empaRBR3SQ@QMA,oms &we pis
FAZY PROCESU DESIGN THINKING

» 053

Empatyzacja Definiowanie Ideacja Prototypowanie Testowanie

nle. A persona is a nctional <character tFh
duct, service or system we are res-eaceshi
teristics, behaviours, needs, goals and

n




groupe pléhr sona can include informati on adwrutprtohbel eamgse,, dg esrcdere,r coanepg & ng we don' t

tion, |lifestyle, preferences and habits mnifen-ieagdesetandWehean wompidemeddi S8b@IKET h t\
information about what they think, feel sedousanidn statyea diim gtcltea nov i acie@en owet iaomrs .
investigating. Ueratlki @ wmay eweecan|l ed andf rroenaltihset ibce sitmaignesiogfht s i nto human behavic
a typical user, allowing us to better ungerstand their needs and exgectations.
ne of the methagdsal wéatsed BRAsRQWEERG ava s
Anot her way of empat hi sciunsgt otnheart jwoeu Tumseeyd mheaps.i mg I s Beclksieque hi nvol andgrebeedivagi os
is a tool t hat all ows a bettherrracdeéeost atiddoimad aovfi otrtse amglerd'exciisi ons i n their natur
given product, service or system, i.e. ibntodr kecasde eppshgdent owhi s skeaebeansdafndl |
peers at school , on itnhge Iweasys otnos .s cThhg osla rmadpukre y eetoat s deepening your knowledge of  hi
phically and ychrhen ®lndgircecalplktnh oairusears et,akpdise mplwopialnd how whel t héeeraenvironment giv
-from the moment he enters the school to tthhreey mdmenrkt ahned I|feeaevie sa nidt .whlahta ntkhbse yt one e d . l
this tool, we were able to gain a bettetrhangleysitaaldi man ioff e setaacthiwosnasth goefh @tyh edidr i aenxdp
interaction, spot new probl ems, and i denatlilfoyweadr euass ttoh aitn fneere dt h e ilerxtpaenmgiehnlcee dmet aon i
or changed. insights.
More sm@médiypcsuch a map shows what speci nWe swetruea tp roenpsa rtihneg sftourd esnnta dnouvsitng. ‘At the b
face every day in the space of the sel ectted tpo olbd &amr, chose the students we want e

dow day". On the appointed day, we nmget Wi
ACTUYUONS [what does he do?]

. he did all day |l ong. We recorded our obse
OBJECTS [what does he use? objects, HoealSwhnatCwk saw. After the day, we made
ENVURONMENT [what does he see in the surroundings?]
EMOTUOMISatf does he feel 2] The.secondhmet;o@EmSLERe/dAT.x:IH)Q\lqlbased on k
THUNKS [what d-maotmditomisnk? a dla.ry. Thi sc Bl@u.eeslearc.anQ ved. studen
] ) tematically recording their experiences,
UNTERACTUONS [what interactions does it have? with v¥hom? what does
ri ous aspects o experiencing school and

he hear ?]
EXPECTATYONS [what does he need? emoifhenahiyd pkiBiddE DIAEEP FWf & N mEBRVHEMWSr vi ews

tionally, in learning,onimenitnt erract]iogueishi ghearéehdintended to make the intervi
PROBLEMS [what problems does he encddfftdeorPeRhatepte9Bntsehg.m How can you de
from achieving his intended goal ?] you remember it? How did you experience
OPPORTUNUTUES [what might positivel yWhalr p¥3S e¥ hY 'm2€ Mhiait O Nc@y @ Urpeedpdptnikd?n ?H oWh adto  dy

hi m?] What iis your opinion? And above all, we
interesting sentence was said, we asked o

After the initial needs anaQyYALYT ARV Eioved on to planning a

SEARCH deepen our understanding of students' needs in the areas of: ;



The interview was conducted as foll ows At this stage it is very important that

o _ . and biases. We may have our own ideas ab:
Obtaining consemt for an intervie we want to solve, it st aragieste sa wachide rhcoev toluirn
Untroduction but it is important to discover the trut
Conducting the interview according that the truth iandomereompimpkicated tha
Record i magi
Thanks

l'itati vedeaptsheairrethesr, we

a
S
v asteildns . Wedulceeajrrfercbmart ed
I't was neces ry e

Two people from the team parovtnei paked 'q'%ls phaer_ti notferouirevﬂu
. hatdhOWIn s - er3

stions, the other took notes. Un creatlng th&%ec

arly separoatmattitoen ipnmfovi ded by t he respon(rinentg Pr "3 interpre-

tations. We also recorded nonverbal information prOV|ded by the respondent.

We also informed him about the process of recording the interview.
The student does not have ti metrRessctl

he uses every possible moment, even |

NAt this stage, we should tuop andundershahUeBbEp?ﬁ?gEPrbpgeonexa test, etec.

we face as deeply as possible. We can do thnild & mtHARY twdWPEL s inPd| LRiVg:t T me at sch
he uses every possible moment to talKk

Unterviews what may be on the tests, etc.
Empathy maps The traditional way of conduateil mg iloess
Unvol vement of peopl e f rpam ctebs gr oulpi pyn bhéiteween teacher and student, or
Shadowi ng The only interaction in the |l esson b,
Sebbservation with a diary dents is only during questioning. Com
Surveys and questionnaires students.
Data analysis The use of stimulatingheebabkngf msthad
Oubpwn experiences interaction between teacher and st ude
Unventive and creative ring lessons deprives them of the op]
. . . tionships with the teacher and peers
Research activities
provide a sensebefosgicngg (tyoe aensdtianb | i s
tionships).
Using preachy teaching methods is ol
dent s.
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Pupils learn by asking questions, by t adrnkd ntgh &isio nfeheeiare me@l iy 8s!| awdand depend:

with the teacher about the topiger ot-hey ardesl.earning, by working in
ups. We added two interactive methods to the ¢
Pupils care about their I earning and marks when they have input into
the lesson and when the teacher usesThgl thgrsidatwWavse awo r&X migbinieitohnodegnti tl ed " MA
(going outside the classroom). ideas of -hdaee&Koinninti ati DredwmbhooThef maoi
in the course of the lesson and when tthife etXehd Phelri OuNs evs€ a8 tfe@ hfat i 0 b e-(FeFPAERR
king methgding outside the classroom YQNSHUPSGHREL Entheadphoases, 1 n whi
asking questions). people's statements on assessment
Pupils become distracted when they afpee YioVgsn stqcbpm‘é%rénmaﬁ"ﬁriaa'syhﬁol
absorb in traditional ways during |l essons.
Teachers' ongoing assessment of pupil s'on dadeenhoygdpt Bgr@ast pymMgeaban
from 1 to 6 does not give pupils sucGci en%sSti&m dypyacmkeans of numbers an
o Grading by grades 1 to 6 does not t&ak¥Oo4imhg oP&fcTdMUint student s’
individual needs and abilities. Ut ®@ded hreototerearblhea ndhe ttheax hprop
gi wehe pupil information about his/®estemnmremhitchs adrddbwsenfadre , mishbo
aknesses and what he/she needs to ithprvrelepment and ultimately |I|e

o Grading by grades does not give st Weartes adlde acrr eqadiivdiye a@d | owi nge
what they need to do to improve theBRndptheoemahaege to follow their

o0 Grading does not take iratostaucdoeonuréts ﬁll gspects of . .
| i " rh b thyd ac model was accompaki edrhby ansehia
earnin rogr essor ks ua 10 angw . . . .
_ g P 9 _ _a|$ write thteiong.enerc t hi samwaryg ateh d re atr mierdg s,
skiddneyp work orolpriolgl ekill s.
gt is easier to assess one's own and ¢t headitiliemaahi agso®usmemte smetfhadcsnatr es mo
|l earner i s aware of <clear and transpareandagpoessmengt opti miisplakesamadd overl oc
rewi rements regarding the extent of the tegei modulte arirsitragk.es, wi thout anal ysin

The teacher does not give the rules and tequie@amenassansehefbeiamei ngonstant
of the |l esson (or before a test) as to whtaakek nowd eldggieng spurigahedd diosdeur agin

taught (or tested). den' s nat uraanld dceeseidrsesof chil dr en.
Assessment causes great stress. Often, al keadgerigarten, assessment bec
Pupils do not have the skills to cope wiCthh Isdt'rsesvsal ue as a human being and by
There are few activities to reduce stresisNg nvalchg, o9f other people. Un the ?}arr
Pupils focus only on their |l earning and BﬁaFHSrargggsp{e\ﬁggtgchldé\\/é’disge'g.dchiI,gdr
judge their worth through this prism. They "do -not know t hemsel ves %



The grading system does psychological i aHing hb epcraeussseu riet aits sexhtorod meleyapieocnal | iy ns

unfair. Ut makes us feel constantly i nadteigauarat®ychwhaes h8ecwerdbhanyeSohes]| , -€;a-use:

threes or pves. teem of many students, which in turn

Such a model does not work and goes agaimsarnfarhreamauea.pose of educa-

tion and the needswhd itdheatsta dteinhe i n i §hkei eadhag bBgstem i s not al ways fai

needs support and "wings" to build themsel eas andmiprheed.et pta ssh ownlsd rotr happen

this to happen, the child needs to feel tCthatsetloédy omree teasfte, to be in a zone

of relaxation. Comparing oneself with other pupils o
The second interactive form we added to ourbuau{a}i%gylssg_srters%sésrc nd pressure.. Th
LONG TABLE FORMUBAI DEBAZEl e is a method of di’&"CqdéSinMghifcQWn stbepgntsiaadnwag
participants sit around a |l ong tabl e, similaarnq[ot aatcoen\f%rrye?lrc]:ee Itséb?e\,/alwﬁ?%lheignbgg
to all willing participants. Un the centre E[)P %:Rmpte gl I?Q ?thgerdsebating group an
around the table sit dtsthert opgrotiinciipna ntthse \AchooTerrsgart"’} Inng system does not al ways r
During the debate, each participant <can speadkoeasndnotthetn kpassnets0 t""hceco'unﬂtcrionpdhiovf:ihdual
ne' to the next person. The debate is not mocc?enra{teeaad, an)Icfr\JeStcra{"r*icocpmeantdoatr?eense 0
table and speak. When there are nomayat safavedi lgaablnee r itnge ime Xotr nPadfitoinC ifPrao™mt al |l sou

ask to step down. At any time a participgainty g@nst Rt 4 hien ttaPd s AMdo IT €jtal raffe rials c it
after a while. The discussion is based ofn@ sbmablRIi tPPI e el ediafbB kef Ntioh ABRS In® Mt sht
can be answered within that topic. A debghenlkashga pPROSEEM D EFEUHK @Ee ERONC | daSd P Nof o
This odetthel ps to pnd out the participantgon@Rigiefadsyonhnad ¥t @PadbA BaGIi FOONT od H A LhLeE NsGOE .

We conducted it at school among the Uit wchea st sp haafs eSe a thred aernyp hSshsolis on identi
No. 2 in Konin, from which our projemdy tsetabn tohre igpirnoabtieedm oTfh & tmaliemtisoski pping
pics of the debate were relatiemnshigus na&torsntahta coln, fSrtorng stShe asmESHtSHM s e p hbal seem iwse

ality of |l eesoteemandheekbtudents who teaak theyndernbec®eel that the | essons re
sed mainly on s-titeswmasatt hec hmooslt i mportant iissue for _ _ _
t hem. Here are the main nndings: ur problem, then, wadnd ddel ihwevr wlees.dgcsnsgnt
: . dents' needs and nher sts..There i-jse catl s c
Pupils experience the pressure of constant Knowl edge chec mi d -
. . . . chal)lenge precisely so 'hat we can focus
terms andimge®acessive amount dbofFemahtersab- ) _ _
. . . bl ems (yv.hlch wi || increase our loabhamos ofh
jects, which leads to fatigue and |l earning igcul ties.
) ) address the real needs of the students.
Stress at school has a negative impact on student s’ i ves, both school

and personal
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We had to remember t hate maundy iprl eblceanuss elsdlaendnpfatct meshBPROBWEEMaf ETRHWEICsH. was a speci a
and that we cannot s eilwst eahde,m vad |s haohuel odn dfdbatusalolnowed wus to transl ate quotes frol

aspect, denpne that challenge and then | ocookn cflours isoonlsutainodn st.h elitr' smealnwanygs better to
solve one small problteinvenweyl Is otlhvaen tthoe iwheoleec pr obl em. _ _ o _
First, we wrote in the individual I in
Equally i mporaratnitcdwl,ataedvedelsi gn chall enge: gni namtpl e in the interviews.
Then, as a group, we discussed toget

Builds on good insight. )
uotat|eweW|ar$terpreted it and drew co

Provi dess afnodcugi ves a framework for pndl a(l;t (POe r|g lssstl utement indicate? (.
tions. . '

. _ o existing (esglzt whyt about the school’
Us specipnpc and individual rather than Pﬁga% 9 | ﬁﬂﬁéﬁlteaching is carried
Unspires your teafa tsoprpnnndg bsocalrudt ifoonrs cr gagt iy rtymlnds (about the work culture
Captures the hearts and minds of peolo'?uatlon—?hese.)are just exampl es a(slk) of

ourselves about the given quotation.
At the end, we considered: which prol
"Unsights setcrkeatshnaggenhowvati ve-psomlvitdieons. FThey d&¢Scribed by the person? which p

new knowledge, broaden our mental horizons, Q&glipnks ahdasstudapdi éhkewe drew? What
rent issues and inspire us to do great things.atidhdFrPayiedson

The second method we used -whays gdu exs tWHW.s

ped us topgraiinndieght s, aaad newoir mat glon

holistic understanding of the situatio
To warm up our brains before the depeaitionompha@rsteumwift y hteo diegd 9m adtddadol pdibng @t n stWheef wi hs
did a-uwartmask. The facilitator projected aTphet puemetdha ssameegrt Each hteeamMot of th
had to choose three |l etters of the alphabet and then describe the photo in
sentences using only words starting with thV(\éhyt’)hrvghychostehne I'Oertotbelresm aWeprtoobdkema')n Wh a
exampl e fromBrtahien BEdsutcati on website: httpsy"}p/bengstbraltheeopurOblem? Why is it a pr
tion/ .. Sfrodgirrekvk.a. ./ " What a vi ew! On the tarhn¥ac "\Q‘oaJ é ptrémdaleamt?seWh(aﬁ ibecausing
smal | notches and above, amazing rows engaglnﬁe ftrhoemey\/}-éhy 0'fS adheeptprn%bulnetn&occurr|ng

cli mbers. Walenty! Walenty! odNorbegsts dants?’c'aéthy}/w alv(;]v@r%

ogher cause of the problem
you. But,Nmastbesrltower!ahl'dghheiwotum'sngttackpirq?l?Wec?lylgﬂt'g

ere be? What el se?

Have mor-erfiaeist Wal enti mt" ofhéme gwa ® rdealnd c4w§tyiOV| )gamsatlonal and methodtohleogpucoa—lI
used sever al met hods in the denpnition phasbeleniI beheavdoe'sdlegdn cVMha Ieontgheer methodol&g|
would help to avoid the probl em? !




5Why? Systemic obstacles (of the scho®ORSNGpEEEGBDNG” Y St &m -notr of “t h'E

topown system over which we have no control): What systemic appr ch .
Teach'ers face "various obstacles and resi ¢

colud prevent the problem from occurring’.53 ) )
aching methods. tkapkdafogdequapreparatior
i nteract.i methods fear of | osi n cont |
The more we ask why, the deeper we can descenél ant¥ t he er our respect g
. cient resourl_ﬁes and t]ools i n t e school 8
seeking to get to the real source of the problem I's I's where our solutions
. . resistance to using these methods.
wi || have the greatest i mpact.
. . . VALUAT4=ON
Based on the | es®s atriosv elreeadr ntehde, fwo |l li mwiorug Elll\ﬁSQGﬁ—ITS
problem areas: Cleamanrd transparent assessment rules and c
the eFective management of pupils' | earni

RELATUGNS

pil s motivation and give them a sense of

Genuine relationships between students asruel ta,s tihrepyo rctoamitn plsp 8 eecatr v mehd u rLsae&u roift y .

time for per sonal conversations and get%_|ng toI know eachf othelr tn_egattihvely bl
. . e na n ormul atin e ro em,

aFects feelings tdfe ldenwell iopersesnta od communlcatnlon s?( ‘?R Fo- g P )
. ate t.he probl.em.|n one sentence starting

stering stronger bonds between pupils wil reduc pupi isolation and support
their fuller emotional and social devel optmewds i mportant to us that the problem f

creativity -batnabsbsmarrow enough to be
availabl e resour c ePsRQBoL BaM rSKT Aotnie khig NnEetTdp € d

STRES

Lack of time to relax and unwind has a wmeghotide ti mpsa.ct on perceived stress
|l esel concentration, memory and | earning ability Creating a welcom|n% envi- )
. n the "end, we put all. the al l.enge i.de:
ronment at school for relaxation and rest, as well as developing th ablllty t o
. . overl|l apshosmed.t he most attractlve chall eng
manage emotions, can help to increase | earning eFectiveness, t educe stress
. L . . for making a leerence and responding to
l evel s. St-hdegt $ 'sddesgll awi ng their full potenti al
i nsi h | f i I for r m
LOW SESFKEE M sights, but also easi bl e 0 ou t e ams
. Un each area Yve e{tnﬁd and selected the
Untegrating el ements of personal development and n't a ealt into school
. . lt Wﬁsvemtl rth soéutlo.ns in the follo
pr-grams can support students in their overa | eve ent . reating pro
grams that i ncordpeovrealtoep npeenrts ocnaanl i mpeeve student s’ self
teem, r el at tuonndsehrisptsa,ndsienlgf and ulti mately reduce their feelings of

|l onel i ness.
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RELATUONS Before moving egrento athegi tdeahniques, it
H d i d ) - ¢ wartmduptourt br ai an’\%lla and create a fr
0 o] e ro e more o or n es or, s. ents o e s cl . os e, rso-

W W 'p V,I ) pp. uni ! ) th|su, we used L}I\I’jl OINS ECTUONTS, pw ere part
nal relationships with their peers to |mgrove t hei.r |nterp rsonal. and relations-
hi i1 di il 5 gaanfe maki ng f Ny associations to a wor
i-pui in s ki S 7

'p g We also really enjoyrediiHbheDBESHER VI ¢gdenl i e
STRES the task: Un the middle of the desert, a

a broken matnd. iWh ahti sdohayou think happene
How you ensure.that pup|mlesamaive)pq)cbeEQWmnerJn&esttoil{ I))axscenaﬂo events. Five ama:
and -sdter ess during | essons and breaks to i mprove the|r ment al health and
reduce stress | evels? When generating ideas, it was i mportant
stage, but to focus on the numbeeeandchka

LOW SERSTEEM nigues to stimulate creativity and gener

What tools can we put in place to genaktBdBatandofpbead menrneeshi PREir per

developmen? and achie_ving their goal s awg lPur{gsuingtetahn?si rarpoausnsdi_Oonusr’_-fp&r%}nls‘lgéntse@qmé
than focusing on getting perfect resultschallsecnhgoeosl aWr%d sscuacr%eeedd'WQJQk'irhgt%% %\é%%rat

of ot?her s

The prst wadhmiique or rRiarcdh t eam pl aced t he
EVALUAT4ON

the middle of a | arge sheet of paper, the
How do we provide students with clear an¥dtité¢lknsparentEuveRecMment 2RFUBcdaa@d unree
clear knowledge requirements to facilit@&teeEhtkOouhdsdeshennedpl ehdppropaht pmige, tar
others’ llearning outcomes? The second temihmd qumapwiMsqgnd mapping, or t
BORUNG LESSONS ping, is a technique for graphically org

record and connect ideas. dt is a type o
How do we provide teachers with the rigaﬁdsé‘)[’rﬁ’i@(ﬁjéyat”rgaat°r°ér15ectt°s Stthaertwa%/Sitrh% huma

more interactive and sti mul atponsgi ttievaeclhyi r@g&ﬁr@%tpq%qs A bath dWigl lcentr al t he me, whi ch

learning outcomes and relationships in the,schpol?nches. which represent deriva
branches were then | i nktehde twh ofluer tdhiearg riadne ¢
nised in a way that allowed the compl ex i

After depning the design dfheal IUDERETsH,ONwe BMEFEqd, on to

or idea generation. The aim of this phase was to generate the maxi mum num-

ber of diverse ideaesvalhmat aveambud al d att erFi nally, weorucseedd ctohnenect itoom germeéimatqe ei dea
the deliberate combining of unrel adaed id
unexpected ideas. From the exampl es pr epa

how we could use them to create soluti ans

n



Paddock Il earning | og

The best way to pnd a great idea is t
gener ated, ittempmt beg vteo yst art eval ua

them and deciding whether they are goo An application to conngainteampet enwle
but we should resist this as much as those who can help them obtain it

new good ideas, and it often turn®€adu
there may be parts of it that could All ideas were then vetted with the audi

mething el se. from the audience and experts to help the
their proposed solutionBeandeadaheanthasobdegh
of similar solutions and substantive cont

We evaluated all the ideas to select thepppst ?H@Sifn?'iifa'i”tvlé‘?rti%%v%lfoﬁrﬁ%%ts,ar\mde M
use in the project. Ut was important forié‘sailpe)}h;?h§é’éa|i“r?t[5é3§1idr? 'ﬁf?isr?léism@,%%atéi%i?ltgs
objiecely using specipc criteiba. ofotVhabtUER L §, , WEeFCEERLEY9t Re problems. Un this phas
the ideal solution to our desighn ChalIenogresvisrhtouualldmco(brerles—ﬁB%fk%Tkﬁ\sa%Qﬁ)lrS%@'cfﬂ@éas t

ted each idea on how well it CorreSpond?F’e}Oarté‘eﬁﬁpl"@rlné'ﬁtsed,wear?dSé’lé‘éeﬁiré"vents
mapping techniquepdwkachk wdeplan a map, Wh¢ne ghReshgh9Btocess, which saves ti me
renected its potential valwue and the wi drﬁehntraetnieocntepdhatshee. degree of dicculty or
ri sk involved in its implementation.
Of course, it is worth warming up before
working together! This time-uwpas:tried thre

We selected the following ideas in our pro’c-l..eAn @AF&SOBOHQ/&%(@Q%&M&%&&"&&°ipﬁ“eB£\irs
sticky note on their forehead with th
celebrity they could not |l ook at. The
Application to connect students based onf passd ope B’dde i NWETr€SdI1ISd only ask eac
answersd ‘'oye' no'

RELATUOMSa o= oo == cp con - oo == o= -

"Br ai nwiwiet iwog"'ked i n groups, we were

Rel axation space at school person in the group started to write
NUSKUE POCZUCUE =i R $Chh o= = oo = == == t he glvetnhd}opdlcd'tms for 30 seconds,
cate. When the ti ned wuaas supt,hes hseh eneotu o

Setdével opment diary application the ideas to her neighbour on the mig

add their ideas on the topic, on tﬁ?e

n



repeated until every participant hadWaddbdni thewaed onledempreasddfaprohetyping

group. an®APER PROTORYPUNGati on scr eenupsanodf sspoalt
@"Drawing t-ovgewbekeéed imergsomupsumber 1t iimnst hbeegan to emer ge.

group started drawing on a blank sheet for 30 seconds. Then, person

number 2 continued drawing, contin

cessor's drawing for another 38l secofids: i Therfrorocesgs gieoneaiad /= =0 o0 0o

nately, as |l ong as each pearmesn dHdrte RIGN¢

ssible to communicate. _
How would it work?

Simple, and the benepts are numerous: Who woulichvmd ved?

@Qmproved concentratiomnwaamp m@ertf oim What resources or funding would we ne

help to activate the mindwhinah iinrcrte What would be the timetable?

prototyping process. How would we involve other people?

@Reducing strespr andt ygpinsg oins a crea
and wapmactivities can help to all
soci awti ¢dh this activity.

Bef ore we go any further, it is worth co
cerns, as we mangt hadeasgxtclkeat ef ail because
in practice. However, we should not-ilde t q
something is"not i mpossible, we should a
make it a“"reality! gt s "al ways “ egastihearn ttoo
scale up"our ambi'ti ons as we go al ong.

@Fostering coll aboration -wad-mpuatdin
can help to integrate the group and
members. This will make team member
and get al ong hbeetptreort od wrpiimgy tpr oces ¢

We started our pr oSITORYBIOAGR Dwittefe\ntnh g u@

experience startsStwortyhbaamgdiemg is$ ouged to visually represent
an action sequence or functionality of %hgohHEIOBhggehS*ptH8d85§fﬁﬁgT‘ﬁ?ﬁ§’kl§'H\geSlﬁr
user wi ||l use a product or -werrlvd cenwinrdﬂwﬁo.qtheaﬁt wohfataevreeralsolution a problem

We wused the toolbox available at: https:tlolq[%%QaLilet._s%. %%'Q/dr%sf%'fro(f‘&pse%ﬁ%ggolmadstolh
Teams created their storyboards that to'rﬂurhheel é;rheor{tys otfota{1|e|i6wso°drUIﬁo°tent|aI audi e

and answer the questions we wanted to ask
to see how our solutions work, to discovVe
duct or seremiswer eantdhatto it wor ks, meet s_ t|
probl ems we depned.

Strodd



As a result, our focus during testing

What more do -wbetsswauankd we add or
What do user-whabttcwantwwe el i minate?
What did users ask for?

What nhedéwas did users add?

When trying our solutions, there are a few important things to remem-
ber:

(©) Nothing is carved in stone - we can adapt, change, fix and modify
anything we think we need to, but before we try to change so-
mething, we should run a test.

® we should learn from the experience so that we can either go
back to the process and improve our design, or use this
knowledge in a new Design Thinking process.

® Even total 'failure’ provides us with useful information to develop
a better solution in the futur e.

One of the most important things at this stage of the process, which is

very often overlooked, is a clear understanding, before we start testing,

of what would indicate the success of our solution - the SUCCESS FAC-
TORS. If we do not have this, we cannot assess the impact of our solution

and what we can improve or develop later.

The resulting solutions we will present in the following sections entitled:

How to improve relationships between students and teachers in
school?

How to create a space that reduces pupils' stress?

How to help students strengthen their self -esteem?

How to help teachers implement new interactive and engaging me -
tools?

How to communicate educational requirements to students more cle-

arly and transparently?

was :

enh

Divergence and converg ence

A useful way of thinking about the Design Thinking process is to think
of it as having several phases in which we expand the possibilities

and in which we narrow them.

Divergence is when we broaden our horizons, gain more knowledge or
understanding, develop more ideas or increase our understanding of

a problem.

Convergence is when we narrow our horizons, refine our ideas, define
our challenges and develop our solutions. Convergence is when we
make choices.

In the Design Thinking process, w e alternate between divergence and
convergence.




Diverge Converge Diverge [IINZT(T:]

General
Problem

Specific
Solution

Specific
Problem

We start the process with a general problem, such as students skipping
class.

We expand by empathising
and understanding.

We narrow by defining
blem we are trying to solve.
It gives us a specific problem.

We expand by ideation - generating many new ideas and possible
solutions.

We narrow by prototyping and testing
our solution.

- increasing our knowledge

- refining our understanding of the pro-

- refining and developing

We end with a concrete solution.

| create a solution that doesn't work, w

Thi

Ti ps for

Design nking

Foll ow the now: Design Thinking is no
to be a serisesepsf, dluaarit is a much
process where we move between di Feren
need, di scover or develop in our desi
back to earlier steps to deepen our
famewor ks. We may discover somet hing
back to an earlier stage, or we

the way we need to think about a
worry about going back tongnthkekarWwagr w;g
repeating steps. Design Thinking enco
di Ferent paths to npnd the most approp
of exploration and iteration that its
creaé¢iand innovative solutions.

Don't move too quickly to a solution:
solution as quickly as possible. This
sol ve an i mportant chall enge or prob
soluti masatothe right stage of the pr {
even frustrating, but it ensures that

Expl ore di Ferent
do our s-alnde d or
i s a process

perspectives: Desighn
some projects rtyhi sHonmve
t hat benent s from

Vi ewpoints. Contrasting and combi
into the process and working with

to enhamde expand loamolpwiorbg ski ||
solutions to our challenges.

Embrace failure: As long as we sincerely and genuinely engage with our
target audience, the problem or challenge we are interested in, and the
process we need to follow, there is no such thing as ‘failure'. Even if we

e will learn a tremendous amount
of valuable information, gain new insights and develop new skills that

Strodd



will come in handy when we go back to step one and try to solve the pro-

blem a second time. No solution will be perfect right away, and even the

best id eas will need to be reviewed, reworked and tried again to be as
successful as possible. Fight the walls: when using the Design Thinking
process, it is common to hit walls. These are moments when you can't

see a way forward, when you can't solve the difficul ties you have as a
group, or when you don't know what to do next. These walls are almost

always powerful teachers. Facing them with perseverance can give us

some of the best insights into the whole process. When we get stuck in

this way, there are a few th  ings we can try:

Take a break and come back to the problem later.

Take one step back in the process.

Look at the problem from completely different perspectives.

Ask yourself questions about what we are missing or not seeing.

Introduce external viewpoints o r participants.
Clarify or reformulate the problem.
Are we narrowing while we should be expanding?

Go slow: Design Thinking is a process that benefits over time. Regardless

of the time pressure, try to give yourself as much time as possible. It is
entirely possible to spend a day, or even many days, working on one
stage of the process. Spending this much time may seem strange or even
inconvenient, but with the right steps you may find that you gain a dee-

per understanding of the problem, richer ideas and mor e effective solu-
tions by spending as much time as you can on the process.

Strodal



English sources abogwebDsesitgns Thinki

English sources abouvi ®esign Thinking

@Design Tzhai nPkrionbgg em Sol ving Framewor Kk
https://www. youtube. com/watch?v=kf Ba?2

@Qmproving Education Through Design Th
https://www. youtube. com/watch?v=qgq4L5L

ng ) Maomii s i ng youfCrRtauderet sTal ent

Design Thinking for Educators https:// www. youtube.com/watch?v=nytd4y

®

®

®

®

®

®

https://www.youh uw=l cYzah WaNRp 8

Design Thi nki nzgd nient aP e.duskgao gy
ht t/pndwadays. home. pl/JECS/ data/docu- _ N _ _
ments/JECS=202014=20=282=29=2063.74. 5@t i sh sources abougwedessiitgens Thi nking

) . @"Design grhétnkd anmgkr eowani a uni kal nych |

Harvard Teaching and Learning Lab . .
. . .wigzan". Autorka: dr-MMangdatebadB8Arobce
https://tll.gse.har vihesditchndok b a@eo/me xpl ori ng". ) j
Colian; wyktadowca,htatugso:r/k/at iarryt.yklu/t vorw
Udeo ® Design thhtitnpksi:n/g/ d e s i g4 9 heidneksiingoi. mk i/ © @/

https://www. ideou.-Llhimhlpiaggs/ desi gn Polish

sources abouzp welsiicgat iThnsnki ng

Stanford d. School @Design thinking dla edukatordéw, Piotr
https://dschool .stanfosd.aegdieldless gunr ces/ gaettd | Migecharhisrkiaa k |, Mat gorzata Kotodziej
thinking Agnieszka -Myichal ska

' Twércza odwaga otwoérz sie na design t
Stanford d. School Starter Kit l ey

https://dschool .stanf ordt aetiuetrr esources/ dschool
Polish sources Tdh onk#fiOngeisnegntr ai ni ng

Tool sChraonrge i n School s
https://www. codesigni

@Design Thinking dla kazdego. Wymys$lIl aj
https://tiny.pl/chb3s

Str02£


https://page.ideo.com/design-thinking-edu-toolkit
http://nowadays.home.pl/JECS/data/documents/JECS=202014=20=282=29=2063.74.pdf
http://nowadays.home.pl/JECS/data/documents/JECS=202014=20=282=29=2063.74.pdf
https://tll.gse.harvard.edu/blog/exploring-design-thinking-classroom
https://www.ideou.com/pages/design-thinking
https://dschool.stanford.edu/resources/getting-started-with-design-thinking
https://dschool.stanford.edu/resources/getting-started-with-design-thinking
https://dschool.stanford.edu/resources/dschool-starter-kit
https://www.codesigningschools.com/
https://www.youtube.com/watch?v=kfBa2AdjRB4
https://www.youtube.com/watch?v=q4L5LbOrnJY
https://www.youtube.com/watch?v=nyt4YvXRRGA
https://www.youtube.com/watch?v=ldYzbV0NDp8
https://tiny.pl/wrntk
https://designthinking.pl/co-to-jest-design-thinking/
https://tiny.pl/chb3s

Design Thinking Your Teaching

DESIGN THINKING

YOUR

TEACHING

By Oskar Cymerman | Focus2Achieve | focus2achieve.com

This Infographic is a User's Manual to "Design Thinking" your Teaching. Enjoy!

Who are your
students?
What matters
IGbserva to them?
nteract,
andask  EMPATHY
Questions.
Bein the
Same Space.
Build
Relationships.

4 What lessons can
you design that
implement the

ideas that worked?

Stepoutof - TESTING

your comfort
zone and allow - cgjlect feedback
yourself tofail. on gngagement
and learning.
Enhance and
Improve.

What are your
students needs
and preferences?

DEFINITION

/ £ Get Feedback,

What activities can you
design to develop the
new ideas?

eflect, and Design
Teaching Accordingly.

Connect =
topics to real
life things

students
value.

Learning Leads
to Ideas.
What can you do

to learm? Write down
IDEATION 7w idess
that come
Collaborate. ~ asaresult.
Brainstorm ideas
with other
educators (PLN). :

Ask students

& PROTOTYPING  for feedback.

Take risks. Try new
ways of teaching.

Reflect and
design more

lessons.

Design Thinking for Students

Design Thinking
for S“'UAEV\'\'S e
You've cjo’( a Frolalem o solve -

make a record Yo show how

you use Design Thinking Yo fnd

.=y
Define o -
il

What is the problem you are trying to solve?
How can you turn the problem into a 'How
might we...7' question?

a \OW'“OV\’
& %
s i
ideate & W Prototype E 5 3
i)l [l

How many ideas can you come up with?

Which idea will you try first?
What is your most original idea?

What will you design to test your idea?

What is working well?
What improvements could you make?

(R Y ——

Think like a designer
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